
 

 
 

FINAL January 27, 2017           1 
 

 
  

EMPOWER CARSON CITY 2017 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Strategic Plan/ District Performance Plan/ Race to the Top Plan 
 

Implementation Document 
 
 
 
 
 

“Our community Empowers tomorrows Innovators, Leaders, and Thinkers” 
 

Richard Stokes 
Superintendent 
Carson City School 
District (775) 283 - 
2014 
rstokes@carson.k12.nv.us 
 
 

mailto:rstokes@carson.k12.nv.us


 

 
 

FINAL January 27, 2017           2 
 

Strategic Plan – District Improvement Plan 
 

Introduction 
 

Two major efforts changed the educational landscape of the Carson City School District; the first is 

the development of the strategic plan and second the receipt of the Race to the Top District Grant 

(RTT-D); both components served as monumental accomplishments for the District. The process 

of developing the strategic plan began by holding a series of community meetings where the district 

sought extensive input from the community to ascertain what stakeholders defined as an 

exceptional educational experience should be like for the students of Carson City. This transparent 

process allowed the district to frame strengths and weaknesses of district services. This process 

also helped to clarify community beliefs and expectations for the district. In the development of 

the Race to the Top (RTT-D) application, the district aligned the information gained from the 

strategic planning process with educational reforms that would be needed to create the 

community vision for our educational system. In a sense the strategic plan set the vision for 

the district while RTT-D put in place the educational reform processes and necessary resources to 

make the community vision a reality. 
 

Since the advent of the No Child Left Behind Act or as it is now known: The Every student Succeeds 

Act, school districts have been required to develop plans for improvement that take into account 

school district practices and student performance results. Nevada Revised Statutes allows the 

district to utilize a strategic plan as a method for implementing its systemic reform process and 

the Carson City School District has chosen to follow that path. This document will serve as a 

summary of the process for implementing the strategic plan and meeting the goals and objectives 

set forth within that proposal. 
 

Underlying Premise 
 

The Carson City School District has been recognized for its efforts in developing and supporting 

organizational reform that directly improved student performance in a number of its schools. 

Linda Darling Hammond (1999) reported that the single greatest factor in a student’s success in 

reading or math is the quality and preparedness of the classroom teacher. Even when factors such 

as language and poverty are considered, the teacher is still the single most important factor in the 

academic success of the student. Each of us has experienced that extraordinary teacher that 

significantly changed our lives and our beliefs in our own abilities. Think back to your time as a 

student in our education system. Who was your most effective teacher? Not necessarily the teacher 

that you liked the most, but the teacher who moved you to strive for perfection. The person who 

introduced you to new ideas or content and no matter how difficult the task, this teacher was able 

to help you to master a new skill. Take a minute to travel back to this classroom and this specific 
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teacher. What do you believe made this teacher different? What kind of connection did you have 

with this teacher? What attributes did the teacher display that facilitated such a large change in 

you? …. What separates these quality teachers from others that you experienced? 
 

When we look further into this concept we find that our most effective teachers approach their 
work from one of two separate professional stances; Delivery Centered Stance or a Learner 
Centered Stance. Does a teacher measure success by how effectively he or she delivers information, 
or does the teacher measure success by how well his or her students are able to demonstrate 
knowledge and skills related to the targeted curriculum? 
 
The first stance focuses on the work of the teacher or a Delivery Stance: 

 

“ … I measure my success by how well I present information. I work hard to maintain well 

behaved students and try to organize information in a way that students can keep up. I try to 

address a wide variety of learning styles by presenting information various ways. Students are 

ultimately responsible for learning. I present, assess, and move on. I have a limited time to present 

the standards so I have to make sure to get through all the material before the administration of the 

state or high stakes assessment” 
 

The other common response is focused on performance of the student or a Learner Centered 
Stance: 

 

“… I measure my success by how well students are able to demonstrate knowledge and skills related 

to the key curriculum I present in class. I have found that if I set learning targets for students 

prior to entering the learning cycle and participating students understand the learning target and 

are able to personally monitor progress toward the learning target, they are much more likely to 

demonstrate the targeted knowledge and skills when called upon to do so. I know I am responsible 

to teach content, but I also know that I need to teach my students how to interact with new 

information when I am not there. In other words, part of my work is content driven and another 

part is to teach students how to study and perform on their own. I guess I would say that I measure 

my success by how well students can demonstrate targeted knowledge and skills whenever they are 

call upon to do so.” 
 

We find it very interesting that teachers tend to respond one way or the other; with very few 

people providing different responses. The next logical question is which stance do our most 

effective teachers identify with? Initial data in this area connects our most effective teachers to 

the Learner Centered Stance. Essentially, they view their personal success by how accurately and 

effectively students are able to demonstrate the identified knowledge and/or skills. 
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Building a Learner Centered System 
 

Organizations have the ability to build infrastructure that promotes work from a Learner Centered Stance, 
essentially building a Learner Centered Organization. As part of its work the with the 1003G School 
Improvement Grant (SIG) the district identified the organizational components that would be necessary 
to build a team of Learner Centered Teachers. In a pilot project at Eagle Valley Middle School as well as 
Carson Middle School staff worked together to begin building the systemic structures that could create a 
learner centered organization and essentially a district of Learner Centered Classrooms. This work began 
in 2009 and is continuing today with the development of the strategic plan and RTT-D grant project. The 
following Educational Systems Model identifies the components of a Learner Centered Organization and 
when fully implemented will provide an environment that will allow all students to achieve mastery of 
college and career readiness expectations upon graduation. 
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Strategic Plan Implementation: 
 

In order to build the community’s vision that every student exit high school “College and Career 

Ready”, the district must create the structures within the Learner Centered Model to establish 

a sustainable environment that will allow students to receive these exceptional educational 

experiences years to come. The following sections provide district and school level reform targets 

that are central to the district implementation of the Strategic Plan and the RTT-D project. 
 

In each of the sections below each section ends with a reference note similar to this: (SP 5, 4.2.3; 

LCM C, I; RTT-D); These reference codes are placed in the document so that the reader can 

go back and reference the original documents including the Strategic Plan (SP), Learner Centered 

Model (LCM), and RTT-D Application. The strategic plan numbers reference specific goal or strategy 

numbers. The Learner Centered Model address one of the four key quadrants including Curriculum 

(C), Assessment (A), Instruction (I) and Organizational Development or Systemic Leverage (SL). 

Finally RTT-D refers to the RTT-D application page numbers. There is also a scope of work 

document that can be connected but that work pertains primarily to site and district staff and is a 

more comprehensive look at the work than is needed for this document. 
 

Exceptional Administrators Teachers and Staff: Attract and retain preeminent faculty by 

supporting innovation, creativity, and performance in our administrators, teachers, and staff. (SP 5) 

(LCM SL) 
 

a. Hiring practices: District and site staff will make every effort to hire and retain highly 

qualified staff members who are highly skilled and can effectively support student 

academic and career growth within the system. (Since 2010 the district has implemented 

and refined a performance interview process. When utilizing this process the district 

requires the candidates to proficiently demonstrate the day to day skills related to 

the job.) (LCM SL; RTT-D 6) 
 

i. A teacher example: In order to be selected for a teaching position every 

candidate must complete a traditional question and answer session as well as a 

series of performance interview components that will require the candidate to 

present a lesson, review a classroom or department data example and provide 

recommendations for improvement, and finally participate in a Professional 

Learning Communities (PLC) activity that simulates work conducted in a school 

level PLC. (If school is in session many of these activities occur within an actual 

classroom). 
 

ii. Administrator example: Much like the teacher example presented above, an 

administrator interview includes both question an answer and performance 
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components. In the performance section the administrator is expected to 

present school information to a community group, coach a teacher, and review 

a school wide data set providing recommendations for organizational 

improvement utilizing evidence gained from the sample data set. 
 

iii. Utilizing these progressive practices has allowed the district to hire the most 

qualified candidates for each of its open positions. In addition, the district has 

been able to gain insight into the strengths of each candidate and identifies 

areas of professional support that may be needed to support each new 

employee. 
 

b. Teacher and Administrator Evaluation System: As required by NRS, the Teachers and 

Leaders Council has developed a new teacher and administrator evaluation system. This 

system is known as the Nevada Educator Performance Framework (NEPF). This system is in 

perfect alignment with the districts Learner Centered Practices and is currently being 

utilized across the district for both teachers and administrators to provide information 

and feedback related to job performance. This tool is comprehensive in nature and is 

designed to help teachers and administrators create highly effective learning opportunities 

for students that are served by this district. 
 

c. School Development: Empower innovation in the classroom, develop a culture of shared 

leadership and decision making, and provide opportunities for autonomy and leadership 

for teachers and site based administrators (SP 5.2; LCM LS) 
 

Education research supports the development of site based leadership components 

within a school system that allow schools to review data and make organizational decisions 

that in turn lead to increased student performance. These groups share the responsibility 

to improve teaching and learning experiences for students across each campus. 
 

i. School Support Teams: Each school site will have a school support team made up 

of three or more members of the district’s transformation office, site 

administrators, and campus implementation specialists. This group will meet on a 

weekly or bimonthly basis. This group looks closely at each of the key performance 

elements and uses data to support school practices that directly affect student 

performance. These teams are critical in the school improvement process because 

they have access to the direct resources that can truly impact school reform. (SP 

5.2,  5.2.1, 5.2.3; LCM SL; RTT-D 8,9,70) 
 

ii. School Management Teams: These are school-based teams that are made of 

site administrators, implementation specialist, department chairs, and other 

strategically selected instructional leaders. This group addresses direct support to 
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students as well as school business. Usually meeting weekly or even a bi- weekly 

basis, the school management teams work diligently on site reform. This group 

identifies ideas that may be brought to the district SST when further support 

is needed. (SP 5.2, 5.2.3; LCM SL RTT-D 63) 
 

iii. Department Chair PLC ’s : This group meets to support teaching and  learning 

within each  department.  As i n s t r u c t i o n a l  l e a d e r s  t h i s  t e a m    reviews 

data addressing curriculum, assessment, and instruction while   collaborating to 

improve services in each area. This is a very important group because of their 

knowledge of the curriculum and related academic requirements of students this 

group supports. (SP5.2, 5.2.3, LCM SL; RTT-D 46, 63, 69) 
 

d. Teacher   Leadership:   Teachers   will   be   provided   more   instructional   leadership 

opportunities to further professional growth. (SP 5.2.2 LCM SL) 
 

Implementation    Specialists: The district will hired Instructional Coaches or 
Implementation Specialists (IS) who will work with teachers and administrators 
staff to rebuild and revise the curriculum and assessment system to align with 
elevated state standards. The implementation specialist positions will be filled by 
the districts most talented teacher leaders. This group will work their content 
specialty areas and will support teacher development in all educational phases. 
This support will include work in the classroom as well as work in professional 
learning communities made up of teacher teams teaching common courses. A 
common task for an IS would be to observe a lesson and provide feedback or to 
create a demonstration lesson for experienced teachers to observe. 
Implementation Specialists also serve on their home campus SST Team. These 
positions may be the most important in the development and maintenance of a 
Learner Centered organization. These staff members will be placed in the following 
manner:  
Carson High School  6 Implementation Specialists  
Carson Middle School   3 Implementation Specialists  
Eagle Valley Middle School  2 Implementation Specialists  
CCSD Elementary Schools   6 ELA Implementation Specialists  
CCSD Elementary Schools   6 STEM Coaches 
 
(SP 5.2.2; RTT-D6, 8, 10, 29, 31, 44, 45, 46, 53, 59, 62, 63, 65) 

 

e. Professional learning Communities: Site based professional learning communities will 

provide opportunities for innovation, creativity, and collaboration. Teachers will be 

empowered through collaborative inquiry and research to develop strategies to 

empower student success. The district and school will support PLC’s with the data to 

enhance decision making. (SP 5.2, 5.2.1, 5.2.2, 5.2.3; LCM SL; RTT-D 7, 29, 31, 62, 79, 87) 



 

 
 

FINAL January 27, 2017           9 
 

i. Common Course PLC ’ s: In a Learner Centered organization the common course 

PLC is one of the most important components to build  a  highly  successful 

academic organization. Schools are organized around common course PLC’s. 

Schedules have been adjusted to allow all teachers who teach common classes 

the time to collaborate during the contract day.  In order for these PLC’s to be 

effective teachers must have quality data to share. In other words, common 

courses utilize common learning expectations and common unit assessments. 

With these tools in place the teacher teams can monitor student progress in short 

cycle settings. This allows for early intervention and support for struggling 

students, while permitting the largest number of students the greatest 

opportunity to meet academic expectations. These groups meet on a weekly 

basis and curriculum, assessment, and instructional practices are shared among 

professionals during these weekly work sessions. (SP 5.2, 5.2.3; LCM SL; RTT-D 

29, 60, 62, 63, 79, 82) 
 

f. Communication Plan: Schools, with support of the district, will establish an internal 

communication plan that will align with the district’s comprehensive plan (SP 5.1, 5.1.1; 

LCM SL) 
 

i. In successful school reform, organizations must have a clear plan to follow and 

all stakeholders must have clear knowledge of the plan. Each campus is utilizing 

a 90 day or School Performance plan format that aligns with work defined in 

both the strategic plan and the RTT-D application. Effective implementation 

requires well designed organizational structures in order for information to be 

effectively shared. The organizational structures of the School Support Teams, 

School Management Teams, Department Chair PLC’s, and faculty meetings as 

the primary sources of information distribution. Information must be distributed 

utilizing data to each group and pushed out to individual stakeholders. Campus 

communication is an ongoing component of the work of the SST teams. This 

leadership group continually monitors communication across each campus and 

supports changes in process as needed. Along with a formal communication 

plan information about progress toward plan implementation can be effectively 

shared and organizational changes successfully implemented. 
 

g. System Improvement Status surveys: Annually assess teacher, student and parent 

morale, attitudes, and feelings of empowerment and develop formal collaborative 

opportunities for improvement. 
 

i. The district assesses perceptions regarding implementation of each of the 

components of the reform initiative. This process includes teacher morale and 
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attitudes. Results will be shared with SST teams and then distributed to staff 

members through leadership teams. Information will be used to improve 

organizational structures and, specifically, teaching and learning practices. (SP 

5.1.2; LCM SL; RTT-D 79, 80) 
 

Academic and Career Development (Curriculum, Assessment, and Instruction) 
 

Curriculum that Matters: Provide multiple pathways that empower lifelong learners, active 

citizens, and career and college ready students (SP Goal 4; LCM C, A, I; RTT-D 3, 5, 6, 7, 9, 13, 28, 

38, 44, 46, 55) 
 

a. Academic Development: Empower students to choose among world class programs 

of study that will excite their interest, foster their talents, and better prepare them for 

high level career and college choices. 

In order to build exceptional learning opportunities for students a school system must 

hold a guaranteed and viable curriculum that will allow students to master critical 

content that provides an academic pathway of excellence. The curriculum in this 

pathway must provide a foundation for students to master basic skills and at the same 

time develop critical thinking skills that will allow students to effectively compete in a 

twenty first century environment. The curriculum and assessment systems must be 

vertically and horizontally aligned and address both college and career readiness. 
 

The state of Nevada is currently in the process of adopting and rolling out new State 

Standards and a Proficiency Assessment System. In some areas such as ELA the standards 

were fully rolled out, while in other areas like mathematics the standards have been 

rolled out in stages. In the assessment area the state is adopted SBAC assessments 

which are currently being used by Nevada elementary and middle schools. At the 

secondary level Nevada is leaving the proficiency exam system and currently transitioning 

to the end of course exams. The work of the Carson City School District is to meet the 

requirements associated with this change as well as building a system that moves 

students to meet college and career readiness expectations. Receipt of the RTT-D 

application has provided resources to complete that work over the past three years in 

each of our secondary campuses. Curriculum and assessment work at the elementary level 

started June 2015 utilizing a Great Teacher and Leader Grant, Northwest Regional 

Professional Development Program (NWRPD) and other resources to improve teaching 

and learning for all students. (SP Goal 4; LCM C, A, I; RTT-D 3, 5, 6, 7, 9, 13, 28, 38, 44, 46, 

55) 
 

b. Curriculum Development as defined in Learner Centered Model: The district recognized 

that the need to re-align the curriculum in order to move all students to college and 
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career ready skills. Carson Middle School and Eagle Valley Middle School will be doing 

curriculum revisions.   Carson High School and Pioneer High School will be completing 

a full curriculum mapping and development process by spring pf 2017. The elementary 

level is in the final stage of curriculum and assessment development for science.  

Elementary Math will be finalized this summer for a fall rollout.  Elementary English 

Language Arts curriculum work will begin summer of 2017.  This curriculum improvement 

will allow the district to keep and enhance strong curricular components, and at the same 

time redevelop other areas that will support further growth of students within the system. 

When the process is completed, learning targets will be established for every course; 

including the development of learning guides for every course. The secondary 

curriculum redesign will be completed by June of 2017.  The elementary curriculum 

redesign will be completed by June 2018. Each year the district will complete a formal 

curricular review and will adjust the curriculum in order to be sure that the academic 

pathway for students remains true. Implementation specialists (IS) have the training 

and skills to lead this process and to monitor student success throughout the system. IS 

staff that serve as curriculum specialists help to continually monitor and improve 

curriculum development and implementation. Without Implementation Specialists the 

district does not have the personnel to effectively complete this yearly work. The 

curriculum development also includes developing high quality project based learning 

experiences that serve as high level depth of knowledge, aligns with both the strategic 

plan and the common core. (SP 1.1.1 ; LCM C; RTT-D 3, 5, 6, 7, 9, 13, 28, 38, 44, 46, 55) 

c. Assessment Development: Assessment System as defined in the Learner Centered 

Model: currently the district is developing its assessment system as part of its curricular 

redesign. The assessment system will require students to demonstrate mastery of basic 

discrete skills but also the ability to speak, write, and demonstrate a deep and ongoing 

understanding of the most important curricular content. The expectations placed within 

this system significantly raise the level of rigor required of students compared to previous 

work in this area. 
 

i. The district is building the assessments to align with Learning Targets that 

teacher teams will develop for each course. Key standards will also be identified 

and each end of unit assessment will be aligned with the student mastery data 

system, enabling each teacher to track student mastery of the identified 

standards. The district has partnered with Mastery Connect to set up and 

implement this system. The system is fully implemented at the middle school 

level and is at early stages of roll out at the high school and elementary level. (SP 

4.2; 4.2.1; LCM SL; RTT-D 44, 49, 53, 59, 60, 61) 
 

ii. Assessments will include in-depth, applied experiences for students that require 
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students to write, speak, and explain how conclusions were drawn to achieve 

selected answers. This aligns with a project based model and with expectations 

presented in the core. (SP 1.1.3; LCM A; RTT-D 45, 46, 53) 
 

iii. Assessment data will be available to PLC groups helping both teachers and 

teacher teams to better support student learning. (SP 5.2.3; LCM SL; RTT-D 30, 

31, 54, 60, 61) 
 

iv. The assessment system sets competency targets by unit. Both teachers and 

students are clear about expectations prior to entering the learning experience. 

(LCM A; RTT-D 44, 49, 53, 59, 60, 61) 
 

v. Mastery of district curriculum aligns with success on state and college readiness 

measures. (SP 4.2.2; LCM A; RTT-D 7, 11) 

 
vi. Performance data made available to stakeholders in a mastery format so that 

student support can be given throughout the learning cycle. (SP 2.2.4; LCM SL; 

RTT-D 5, 7, 10, 31, 38, 45, 47, 49) 
 

d. Instructional Development: Instructional Practices as defined in the Learner Centered 

Model 
 

i. District staff will be investing significant resources over the next three years to 

build exceptional classroom practices that engage students in high quality 

learning experiences. Implementation specialists, department chairs, and 

administrators will be observing classes, gathering data, and supporting teachers 

in improving teaching and learning. Ultimately success will be measured in 

student performance. (SP 4.2.1, 4.2.2, LCM I; RTT-D 5, 6, 7, 8, 9, 38, 45, 46) 
 
ii. Teachers will utilize high quality instructional practices that will lead students to 

mastery of critical content within each class. Data will be used to help connect 

instructional practices to student success in mastering learning targets associated 

with each course. High leverage instructional strategies like the use of formative 

assessment and student engagement techniques to support all students will 

be central to this work. Finally instructional strategies that support student 

populations that have traditionally underperformed such as limited English 

proficient students or students with special instructional needs will be 

addressed in this project. (SP 4.2.2, LCM I; RTT-D 5, 6, 7, 8, 9, 38, 45, 46) 
 

iii. Common Course or grade level PLC’s will become a place where teachers have 

the opportunity to improve their craft. This is a place where teachers review 
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data and share practices with each other. These high quality discussions allow 

teachers to review, plan, and reflect on practices so that they can make 

adjustments that lead to high performing students in each content area. (SP 5.2, 

5.2.3; LCM SL; RTT-D 5, 60, 62, 63, 79, 82) 
 

e. Career  Development:  Provide  students  multiple  pathways  that  empower  lifelong 

learners 
 

i. All students are going to experience both college and career development 

experience. As part of the RTT-D project, students are going to select a career 

pathway when entering their freshman year. Students will then have the 

opportunity to pursue a three year CTE program where they can earn a course 

completer certificate signifying that the student has met the minimum skill 

requirement within the career pathway. (SP 1.2.1; 1.3.1; LCM SL; RTT-D 4, 9, 10, 

11, 49, 70, 72) 
 
ii. Provide Students the opportunity to visit, observe, and participate in multiple 

and diverse worksites and civic organizations. Currently the district is adopting a 

Work Based Learning Continuum that includes opportunities for student to 

experience learning in all six career clusters and to spend extended time in at 

least one of those clusters. These experiences range from exposure, exploration, 

job shadow, internship, service learning, and work experience. (SP 1.2.1; 1.3.1; 

LCM SL; RTT-D 4, 9, 10, 11, 49, 70, 72) 
 

iii. Selecting careers outside of pathways model: The student selects a career 

pathway outside of the school district CTE program, the student will still be able 

to pursue job shadowing and other similar experiences so they can enter college 

with a strong background in the field of their choice. (SP 1.2.1; 1.3.1; LCM SL; 

RTT-D 4, 9, 10, 11, 49, 70, 72) 

 
f. Career and Technical Education Course Development: Career and Technical Education 

Courses will follow the curriculum, assessment, and instructional development defined 

in the academic component above. 
 

i. Similar to the steps taken in core content areas, the Career and Technical Education 

Departments will review, refine, and enhance their curriculum. This process been 

completed and the curriculum and assessments developed during this process are 

currently being used in the classroom. This work also allows staff members to 

align courses with new employability standards recently published by the state. 

(SP 4.2.1, 4.2.2; LCM C,A; RTT-D 4, 9, 10, 11, 49, 70, 72) 
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g. Access to Pre-K: Through community partnerships, opportunities for every child will be 

pursued. The goal is to significantly increase the number of students who are 

participating in district led Pre-K and Full day kindergarten programs. 
 

i. A state funded early childhood program has allowed the district to increase both 

pre-k and full day kindergarten programs. With district and state supplemental 

funding a total of twenty four full day kindergartens programs exist across the 

district. In the past, only Empire Elementary offered full time kindergarten, now 

the program allows students across the district to participate in a full day 

kindergarten program. In addition to the District special needs programming at 

Student Support Services, a regular education Pre-K is housed in the same facility 

as an extension of Bordewich’s educational programming. Mark Twain and 

Empire have doubled their capacity for Pre-K in the past 3 years. Fremont 

Elementary School is opened a Pre-K program February 2016. (SP 4.2.4; LCM SL) 
 

h. Intervention and Enrichment Programs 
 

i. Before school, after school, and during lunch interventions: students who do not 

meet academic progress during the school day will be referred to and provided 

supplemental services. Information gathered from the student data system and 

teacher recommendations will be used to formulate an intervention plan for 

selected students. This program includes a credit recovery component that allows 

students to work on specific areas that they have not learned and then take 

mastery assessments to verify that they have indeed learned the concepts. This 

program implemented during summer school averaged over eighty students. For 

the 2015 summer school program only 25 middle school students required 

summer school to make up credits to enter high school. In addition, only one 

student failed to meet high school entrance requirements. Elementary summer 

school for English Language Learner (ELL) students was established in June 2016 

with a focus on Language and reading development. Summer school will take 

place at all elementary schools and is funded through a Read by Three grant.   

(SP 1.1, 1.1.1; LCM SL; RTT-D 5, 81, 126) 
 

ii. Enrichment: The Carson City School District will build enrichment opportunities 

into the after school program so that students will have the opportunity to grow 

both academically and in other career ready areas. The district will continue to 

build partnerships and one of the programs that will benefit from this 

relationship is the after school program. A strong example of this is the 21st 

Century Program that is in place at Carson High School, Empire, Mark Twain and 

Bordewich Bray Elementary schools.  In each program, students spend three days 
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in academic interventions and fourth day students participate in a high quality 

enrichment experience. (SP 1.1, 4.2.2: LCM I, SL; RTT-D 5, 81, 126) 

 

i. Provide every student access to current “1 to 1” mobile technology and access to the 

Internet as an authentic educational tool. (SP 4.1.2) 
 

i.     In order to build an exceptional education experience for every student, they 

must have access to the curriculum both during and after school hours. The 

introduction of technology expands student access to high quality curriculum. 

This also opens student access to a world of literature that most children could 

not access without it. Developers of the strategic plan recognized the importance 

of technology and believe that the introduction of these tools open the world to 

students. The 1:1 project has rolled out to all students grades 3 through twelve 

and is part of the current learning experience for all students in these grade 

levels.  Teacher focus groups determined purchases for technology centers 

established within each classroom. (SP 4.1.2, LCM I) 
 

ii. Future state assessments will require that all students utilize technology to 

access the assessments. This provides significant advantages to both students 

and schools because typically electronic assessments tend to be more accurate 

and can be processed at a much quicker rate. (SP 4.1.2, LCM SL) 
 

Promote optimal wellness for all students 
 

a. Develop a high quality curriculum, instruction, and assessment system to support this 

initiative within all related courses 
 

i. As in all curricular areas at the secondary level all health and physical education 

courses will be reviewed, updated, and redesigned. The revised curriculum has 

been implemented September 2016 in classes. In addition, to meet the 

requirements posted in the RTT-D application, the SBAC and new end of course 

exam will be utilized. Students will take the final exam and data (when available) 

will be sent to USDOE to verify student mastery of key curriculum. All seventh 

thru tenth grade students will participate in this program. (SP 4, 4.2.2; LCM C, A, 

I; RTT-D) 
 

ii. A large percentage of students participate in extracurricular sports, the data on 

the number of students will be collected and reported. This information will 

help the district build a student profile as to the number and percentage of 

students who participate in these programs at each of the secondary campuses. 

(SP 3.1, 3.1.1, 3.2, 3.2.1, 3.2.2; RTT-D 3, 5, 6, 7, 9, 13, 28, 38, 44, 46, 55) 



 

 
 

FINAL January 27, 2017           16 
 

 
b. Committee of Experts: (Advisory Panel) Adopt and implement a best practices, 

empirically supported, nutrition and physical activity program chosen by an appointed 

committee of experts in the field that empowers students to make healthy choices for 

nutrition and physical activity. 
 

i. The district formed a Wellness committee of experts made up of district and 

community staff members. This committee reviewed curricular and co- 

curricular experiences of Carson City School District Students. This group 

continues to make recommendations to enhance the health and physical 

activities of students. (SP 3.2.3) 
 

ii. This committee will also look social and emotional programming across the 

district to seek ways to improve mental health education for both students and 

district staff. This group will work closely with curriculum development teams to 

help improve health, nutrition, and physical education programs. (SP 3.2.3) 
 
 

c. Require a student health component in daily activities 
 

i. At the secondary level the number of students who participate in health and 

physical education will be collected by grade level this data will be combined 

with co-curricular participation to develop a baseline of daily activities completed 

by student’s grades 6-12. Once established, secondary SST teams along with 

department level PLC’s can look to develop program improvement opportunities 

addressing those students who are not receiving daily services in these areas. 

(SP 3.2, 3.2.2 LCM C, RTT-D 123, 125) 
 

ii. At the elementary level a similar auditing of student access will be conducted 

and data used to build a program for elementary students. The Wellness 

committee described above will make recommendations and the district will 

work to create the organizational structures and programs to establish the 

targeted experiences for students. (SP 3.2, 3.2.2 LCM C) 

 

d. Maintain a district nutrition council to help oversee/create menus and food options 

for students to meal opportunities for students in need. 
 

i. This committee has been in place for several years and is continuing to meet. 

This group meets one time per month and continues to successfully support this 

program by effectively advising the district in this area. (SP 3.2.3) 
 

ii. The district has made a conscious effort to increase the number of students who 
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are participating in the FRL program. This effort has seen a five to ten percent 

increase in the number of participating students on each of the secondary 

campuses. (SP 3.2.3; RTT–D) 

e. External Communication Plan: Aligned with the district’s external communication plan, 

local media we be asked to invite the community to learn about healthy eating tips, 

fitness and recreation opportunities, as well as communicate available resources offered 

by CCSD and participating businesses. (3.2.5; RTT-D 73, 81, 82, 83) 
 

f. School-based Health Clinic: Fall 2015 the district opened a school-based health clinic to 

serve students of the Carson City School District. 
 

i. The district utilized the CDBG grant to raise funds to renovate and place a building 

on the PDC campus that serves as the long term home of the McKinney Vento 

Homeless Program and the School-Based Health Clinic. The construction work 

on the building has been completed. (SP 3.3) 
 

ii. The district formed a committee to build a health care program in alignment 

with the National School-Based Health Care program. (SP 3.3.1) 
 

g. School Schedules: 
 

i. January 2015 the school district conducted a research-based review of school 

schedules, including start and end times that lead to increased student 

engagement and achievement. (SP 3.2.4; LCM SL) 
 

Students and Families Empowered (Organizational Development: Systemic Leverage) 
 

a. Communication Plan: The District will develop a cutting edge communication plan 

designed for two way interaction between schools and parents that increase trust and 

builds a culture of shared responsibility for student success. (SP 2.1; LCM SL; RTT 
 

i. Communication Plan: Each campus will develop a formal communication plan 

that will be monitored by the SST teams. This plan will be developed and 

implemented second semester. The focus will be on increasing access for parents 

to the education system. This support will be contained in both academic and 

career areas. (SP 2.1; 2.1.3; LCM SL; RTT-D 81, 82, 83) 
 

ii. Parent University: Each campus will provide a series of parent university 

experiences that will help parents to better understand the academic and career 

support components for students. Part of this process is to include parents into 

our mastery system. At the middle school this year parents will attend student 

led conference and will receive training on how to access the mastery connect 
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system and how to use it to identify student progress on each learning target. By 

March 2016 all middle school parents should have access to this system. (SP 

2.1; 2.1.3; 2.2.1; LCM SL; RTT-D 72, 80) 
 

iii. Parent  Pledge:  Develop  and  track  completion  of  the  parent  compact (e.g. 

parent/school pledge) to define expectations of families, students, and schools. 

Parents are currently required to sign this compact. Data will be gathered to 

determine the number of parents who sign and return documents. (SP 2.1.2) 
 

iv. Parent Space on Campus: A parent space has been created on every campus, 
where parents have regular access and are made to feel comfortable. This 
includes the placement of a computer work station that will allow parents to 
access school information on each campus. (SP 2.2.2; LCM SL; RTT-D 51, 73) 

 
v. Parent involvement Coordinator: Designate an onsite parent involvement 

coordinator. Each campus will designate or hire an onsite parent involvement 
coordinator. This person(s) will help to support and develop the parent university 
experiences. (SP 2.2.5; LCM SL) 

 

b. Student and Parent Access to College and Career Readiness information: 
 

i. College and Career Access: Students have information and clear expectations 

for their long term career pathway. Each student has an individualized academic 

plan that will help the student and parent develop a clear pathway to college 

and career readiness. At the high school level this will include the four year 

plan, the selection of the career pathway and participation in the ACT during 

their junior year. Students also have opportunities for an early college 

experience with the CCSD/Western Nevada College (WNC) JumpStart program. 

Through a combination of the freshman transition course and support from the 

guidance counselors, all students and families will have the information necessary 

to formulate a strong college and career ready plan. Middle School students 

will also go through a formal guidance process and participate in an 

introductory career exploration program; similar to the high school program but 

focused more in academic guidance and career introduction. (SP 1.3.1; LCM SL; 

RTT-D) 

 
c. Student Guidance to include academic and career guidance: 

 

i. Student Guidance: Student Guidance includes both academic and career 

guidance: as stated above, students will receive guidance on both academic and 

career selections. Services will begin during the current school year. (SP 1.3.2; 
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LCM SL; RTT-D 46) 
 

d. Parent navigation of education system: 
 

i. Parent Access: Build the capacity of schools to engage parents and build the 

capacity of parents to navigate educational systems and support their child’s 

achievement. Parents have access to guidance information so they can support 

student decision making at critical times within their education. The district 

will make a strong effort to include parents in this process. One of the methods 

will include student led conferences that will occur for middle school and high 

school students. In addition the district will build parent university opportunities 

that will allow parents to learn more about the college and career opportunities 

for their students. (SP 2.2; LCM SL; RTT-D 72, 80) 
 

ii. Parent Access to Student Mastery Information: One of the key pieces of 

information parents will need is student progress toward mastery standards 

identified in the project. The new student data system “Mastery Connect” will 

allow parents access to student success directly connected to standards. This is 

different than grade information and provides significantly more information. 

Parents will require training in this area, which will be provided by the district 

and will be readily available to parents beginning in the spring of 2016. As stated 

above all middle school parents will have access to this system by the beginning 

of March 2016 and plans are underway to provide parent access at the 

elementary and high school level by the spring of 2017. (SP 2.2; LCM SL; RTT-D 5, 

51) 
 

e. Survey Parents: 
 

i. In order to empower families to positively impact their child’s education in a 

welcoming and inclusive school environment, the district surveys parents on a 

yearly basis to determine their access to the school and their feelings about 

the services provided to their children. (SP 2.1.1; LCM SL; RTT-D 80) 
 

 
Community in full Partnership: Actively Connect students with learning beyond the classroom. 

 

 a.   Extended school day programs: Extended School day programs are not just for 
remediation, they are available to all students in order to extend school programs that 
enhance critical thinking and problem solving skills, improve academic performance, 
promote student wellness, and allow for hands on application of skills. This item is 
clearly defined in the strategic plan but as it was stated earlier, the district has 
developed a comprehensive after school program that will provide students 
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opportunities to be involved in a continuum of experiences in the school to career 
area. These may include exposure, exploration, job shadow, internship, service learning, 
and work experience. (SP 1.1; LCM C, A; RTT-D 54, 55, 70, 81, 88, 125, 126, 127, 128) 

 

b. Project Based learning: As part of the curriculum and assessment redesign, project 

based learning opportunities will be fully incorporated in the project. This work will be 

led by the implementation specialists and will also include support of the School to Career 

Office. Over the next two years curriculum teams will identify appropriate location within 

the curriculum to include a high quality project. If appropriate, the project will be 

connected with a community partner to enhance the learning experience for students. 

Much of this work will occur in the courses that align with Career and Technical 

Education. (SP 1.1.1, 1.1.3, 1.3.1; LCM C,A,I; RTT-D 3, 5, 9, 23, 28, 44, 46, 55, 80) 
 

c. Recruiting Community Partners: As part of the hiring of staff members related to the RTT-

D project the district hired two implementation specialists and two administrative 

assistants connected directly to the school to career components of the grant. Part of 

each of their jobs is to recruit and align community partners with the school district. 

The first area of focus is the school to career partnerships. Secondly, are the partners 

that support the after school programs; finally, select partners are aligned to curriculum 

projects outside of the Career and Technical fields. This process is well underway and a 

multitude of partners have been recruited and have begun to share services that support 

both community partners and the students of the district. A formal review of partnerships 

will be evaluated quarterly, in conjunction with district programs. This information will be 

used to increase partnerships as needed to support program growth. This process is well 

underway and several pilot programs have started, specifically that of Mike Jackson 

and his elementary curriculum project demonstrating hands on use of fractions at the 

elementary school level. This pilot project has provided a template for other businesses 

to follow moving forward. In this area the district has just touched the surface of this 

type of work and will be expending significant efforts in this area moving forward. (SP 

1.1.2, 1.1.3, 1.2.2, 1.3.2; LCM SL ; RTT-D 80, 81, 125, 126, 127, 128, 129) 
 

d. Strengthen economic development: Strengthen economic development within our 

community and region by empowering a highly-trained and motivated workforce with 

exceptional thinking, innovation, and leadership skills. Implementing an early college 

program (JumpStart) with transferable core credits and CTE opportunities allows for 

student to gain the essential skills for college and career preparation. Offering JumpStart 

College to juniors is slated to begin fall 2016. The continued partnership development 

between WNC and CCSD will increase pathway opportunities such as the additional of 

Manufacturing in fall 2016 for high school students. (SP 1.3) 
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Each of the secondary campuses including Carson High School, Pioneer High School, 

Carson Middle School, and Eagle Valley Middle School are fully implementing each of 

the components of the plan. Although several items like kindergarten service and a 

school-based health clinic fall outside of work done directly on the campus, a majority 

of the items listed in the strategic plan section above are being fully addressed on each 

campus. Elementary curriculum and assessment work with began June 2015 will benefit 

from the processes developed through previous secondary work efforts in this same 

area. Progress will be monitored and reported on each of the items over the coming 

year. Work will be performed through the SST teams. The district will be looking 

closely at student performance data in multiple areas and the data templates used to 

monitor progress are listed below. 
 

 
General Progress Made at the Secondary Level 

 

1.18.15 Carson City School District Race to the Top Summary of Program Accomplishments 
 

 Redesigned college ready curriculum and assessment system grades 6-12 (all content and 

grade levels) 

o Elevated curriculum pathways so that all students have access to college 

ready curriculum. 

 Mathematics – Base course is Algebra 

 Science – Base course is Biology 

 ELA – Elevated curriculum to match higher level requirements all courses 

 JumpStart College for seniors – 100% pass rate year 1 

 Implementation of a student data management system (Mastery Connect) that is 

used to measure student mastery of course content in real time. 

 Student Data: 

o Significant increase in pass rates and credit accrual rates grades 6-12 see below 

o Significant increase in students earning Algebra I credit; Previous pass rates for 9th 

grade students in mathematics was 72% and this included forty percent of the 

students who took pre-algebra or some lower level mathematics course to an 88% 

pass rate with all students enrolled in an Algebra I or high course. 

 Teacher practices: 

o Significant shift in teacher professional practices, moving away from Delivery 

Centered Practices and moving toward Learner Centered Practices. 

 Began Nevada Educator Performance Framework (NEPF) teacher pilot groups (EVMS) Parent 
opportunities: 

o Open access to Mastery Connect student data February 2016 for middle schools 
families 
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o Open access to Mastery Connect student date Spring 2017 for high school families 

o Technology education nights offered at the Carson City Library Digatorium 

o Gifted and Talented monthly parent nights are held to inform parents of CCSD 

services provided to their children 
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Carson City School District Status  Elementary School Targets + Results (A)(4) Smarter Balanced Assessment Exam Grades 3-5 

Summative Assessments being used: SBAC Results Grades 3-5 
Methodology for determining status: Proficient and above 
Methodology for determining growth: NA 

Goal area Subgroup 

Baseline Goals 

SY 2015-2016 SY 2016-2017 SY 2017-2018 SY 2018-2019 

     

ELA Smarter Balanced Assessment (SBAC) % of 
proficient and above students 
Grades 3-5 

District 48 53 55 57 

American Indian / Alaskan Native 27 34 40 48 

Asian N < 10 N < 10 N < 10 N < 10 

Hispanic / Latino  38 40 45 49 

Black / African American N < 10 N < 10 N < 10 N < 10 

White / Caucasian 58 61 63 64 

Two or more Races N < 10 N < 10 N < 10 N < 10 

Asian/Pacific Islander N < 10 N < 10 N < 10 N < 10 

IEP 27 33 38 42 

LEP 28 34 40 46 

FRL 37 43 48 54 
     

Mathematics  Smarter Balanced Assessment 
(SBAC) % of proficient and above students 
Grades 3-5 

District 30 34 40 44 

American Indian / Alaskan Native N < 10 N < 10 N < 10 N < 10 

Asian N < 10 N < 10 N < 10 N < 10 

Hispanic / Latino  24 31 37 42 

Black / African American N < 10 N <10 N < 10 N < 10 

White / Caucasian 34 38 40 42 

Two or more Races N < 10 N <10 N < 10 N < 10 

Asian/Pacific Islander N < 10 N <10 N < 10 N < 10 

IEP 11 15 22 28 

LEP 20 24 29 35 

FRL 24 29 35 40 

Table developed on first time release of SBAC results fall of 2016. Data covers the academic school year of 2015-2016 and is the first year the assessment was given to students in the state of Nevada.  
Please note that N<10 refers to the data  
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Carson City School District Status  Middle School Targets + Results (A)(4) Smarter Balanced Assessment Exam MS Grades 6-8 

Summative Assessments being used: SBAC Results Grades 6-8 
Methodology for determining status: Proficient and above 
Methodology for determining growth: NA 

Goal area Subgroup 

Baseline Goals 

SY 2015-2016 SY 2016-2017 SY 2017-2018 SY 2018-2019 

     

ELA Smarter Balanced Assessment (SBAC) % of 
proficient and above students 
Grades 6-8 

District 49 51 53 56 

American Indian / Alaskan Native N < 10 N < 10 N < 10 N < 10 

Asian 87 88 89 90 

Hispanic / Latino  37 40 45 49 

Black / African American N < 10 N < 10 N < 10 N < 10 

White / Caucasian 59 61 63 64 

Two or more Races 52 55 58 60 

Asian/Pacific Islander N < 10 N < 10 N < 10 N < 10 

IEP 19 23 27 30 

LEP 5 15 20 25 

FRL 35 39 44 49 
     

Mathematics  Smarter Balanced Assessment 
(SBAC) % of proficient and above students 
Grades 6-8 

District 23 30 35 40 

American Indian / Alaskan Native N < 10 N < 10 N < 10 N < 10 

Asian 42 44 45 46 

Hispanic / Latino  14 24 30 36 

Black / African American N < 10 N <10 N < 10 N < 10 

White / Caucasian 32 35 38 40 

Two or more Races 24 29 34 38 

Asian/Pacific Islander N < 10 N <10 N < 10 N < 10 

IEP 10 15 22 28 

LEP 6 15 22 28 

FRL 16 22 28 34 

Table developed on first time release of SBAC results fall of 2016. Data covers the academic school year of 2015-2016 and is the first year the assessment was given to students in the state of Nevada.  
Please note that N<10 refers to the data  
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Carson City School District Status  High School Targets + Results (A)(4) End of Course Exams 

Summative Assessments being used: End of Course Exam (First time take of the assessment) Addressed only ELA I and Math I due to data availability 
Methodology for determining status: Percent Proficient and above 
Methodology for determining growth: NA 

Goal area Subgroup 
Baseline Goals 

SY 2015-2016 SY 2016-2017 SY 2017-2018 SY 2018-2019 

     

Nevada High School End of Course Exam Proficient 
and above 
English Language Arts (ELA) 
 
Grade 9 

District 84 86 88 90 

American Indian / Alaskan Native 87 88 89 90 

Asian 93 N < 10 N < 10 N < 10 

Hispanic / Latino  79 83 87 90 

Black / African American N<10 N < 10 N < 10 N < 10 

White / Caucasian 86 88 89 90 

Two or more Races 86 88 89 90 

Pacific Islander N < 10 N < 10 N < 10 N < 10 

IEP 50 55 60 65 

LEP 39 46 53 60 

FRL 81 84 87 90 

     

Nevada High School End of Course Exam Proficient 
and above 
Mathematics 
 
Grade 9 

District 75 78 81 84 

American Indian / Alaskan Native N < 10 N < 10 N < 10 N < 10 

Asian N < 10 N < 10 N < 10 N < 10 

Hispanic / Latino  66 73 79 84 

Black / African American N < 10 N < 10 N < 10 N < 10 

White / Caucasian 81 82 83 84 

Two or more Races 69 73 79 84 

Pacific Islander N < 10 N < 10 N < 10 N < 10 

IEP 80 82 83 84 

LEP 75 78 81 84 

FRL 74 78 81 84 

Table was developed prior to release of AYP results for 2012 and waiver approval with US department of education, columns from 2013 through 2017 will be updated as soon as data is available 
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General Progress Made at the Elementary Level 
 

 Curriculum and assessment redesign 

o Curriculum redesign efforts focus on Nevada Content Standards  

o Curriculum redesign efforts began June 2015 with Science; projected completion 
Spring 2017; a pilot group of teachers is providing feedback for revisions 

o Math redesign started fall 2016 and will be completed by August 2017 

o English Language Arts redesign will begin June 2017 with projected completion spring 
2018 

 Implementation  of  a  student  data  management  system  (Mastery  Connect)  that  is  

used  to measure student mastery of course content in real time. 

• Student Data: 

o Grades 3-5 SBAC data was released and will serve as a baseline 

o Nevada School Performance Framework status was frozen; all 6 elementary 

schools have a 3 star status 

o ELL summer school was establish spring of 2016 

 Teacher practices: 

o Second year of Nevada Educator Performance Framework (NEPF)  

o Increased best practices based on pre and post math classroom 

walkthroughs  

o currently have 1:1 devices for grades 3-5;  Grades K-2 technology centers 

will be rolled out in each classroom fall 2017 

o Gifted and talented teacher training continued 

o 6 ELA Implementation Specialists will conduct curriculum redesign and carry out 

Read by 3 grant requirements 

o Hired 6 S.T.E.M. coaches through the Great Teacher Leaders Fund to complete 

science and math curriculum redesign. 

 Parent opportunities: 

o Opened  access  to  Infinite  Campus  fall 2016  

o Plan to open Infinite Campus to parents TBD  

o Open access to Mastery Connect spring of 2017 

o Technology education nights offered at the Carson City Library Digatorium 

o Gifted and Talented monthly parent nights are held to inform parents of CCSD 

services provided to their children 

 
 


